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Huceprariist Ha 3700yTTs HAYKOBOI'O CTymeHs JTOoKTopa ¢iocodii y ramysi
01 Ocsgira / nenarorika 3a cneuianbHicTio 011 OcCBiTHI, NegaroriydHi HayKu. —
[HCTUTYT menaroriyHoi OCBITH 1 OCBITHM jJopociux iMeHi IBana 3d3i0Ha

HamionanbHoi akagemii negaroriunux Hayk Ykpainu, Kuis, 2021.

HucepTanis € ICTOPUKO-TIEArOTIYHUM  JOCHDKCHHSIM 3 MpoOJieMu
BUXOBaHHS, y SKOMY BIEpIIE y BITYM3HSAHIM MNEAaroriyHii Hayli KOMILJIEKCHO
JOCITIDKEHO TEOpPEeTUYHI 3acay Ta MPaKTHKy peaizailii 3MIiCTy BUXOBAaHHS
IIHHICHUX CTaBJIEHb y MKOJSAPiB B AnoHii (Apyra nojgosuHa XX cT. — moyaTok XXI
CT.).

BuBueHHs1 craHy po3pOoOKH MpOOJIeMH BUXOBaHHS I[IHHICHHX CTaBIIEHb Y
ATMOHCHKUX IIKOJSPIB JO3BOJSIE CTBEP/KYBAaTU MPO HEJOCTATHE PO3KPUTTA
YKpaTHChbKUMH HAYKOBISIMU TPOOJIEMH SIK CHCTEMHOTO SIBUIIA.

MeTo100T1YHY 1 TEOPETUYHY OCHOBY JOCIIIPKEHHS CTAHOBIIATH MMOJIO0KEHHS
Teopii MIHHOCTEH, MOJOKEHHS IICUXO0JI0T11 Mpo (popMyBaHHS 0COOMCTOCTI 3aCO00M
CTaBJieHb, TIOJIOKEHHS COIIOJIOTII 1 KYJBTYPOJIOTIi, IOJOXEHHS METOMOJIOTil
MOPIBHSJIBHOI MTEJIarOTiKH.

[IpoananizoBaHO OCHOBHI TOHATTS JOCHIDKCHHS: «I[IHHOCTI», «I[IHHICHI
CTaBJICHHS», YTOYHEHO CYTHICTh TIOHSATh «BUXOBAaHHS I[IHHICHUX CTaBJICHBY,
(BMICT BUXOBAHHS».

JloTpuMaHHS TPUHLOMNY 00’ €KTHMBHOCTI JOCIIDKCHHS 3I1MCHEHO depe3
BHUBYCHHS OPUTIHATBHUX ICTOPUKO-TIEATOTIYHUX JIPKEPEII, HaBYAIbHO-METOANYHO1
JTTEpaTypw, HOPMATHBHO-3aKOHOJABYOI  0a3W, aHANITUYHUX  ITyOJTiKaIliid,
nomoBiner MEXT, NIER, OECD, WHO, UNICEF, EU, APEC. Cnemudika

peaMeTa JOCTIKEHHS 3YMOBWJIA BUKOPUCTAHHS KOMIUIEKCY METOJIB: aHAII3Yy,



CUHTE3Y, MOPIBHAIIBHO-31CTABHOTO, CTPYKTYPHOTO, y3araJbHEHHS, CTIOCTEPEKCHHS,
0OrOBOpEHHS, XPOHOJIOT1YHOTO aHATI3y.

Bceranosneno, mo odopmiaeHHsS NpoOiIeMyU BUXOBAHHS LIHHICHUX CTaBJICHb
y MeNaroriii mnepeayBajia mojieMika eBporneichkux (inocodiB moao (heHomeHa
LIHHOCTEHN sK mpoaykTa KyiabTypu. CyTTeBUIl BIUIMB Ha TpaHChOpMAII0 Teopii
IIHHOCTEW y TEpPCIEeKTHBI B3a€MUH CIIPABHUB JIFOJMHOLCHTPUCTCHKUH PO3BUTOK
Hayk. Ilo3a cynepeunuBuMHU peamnisiMH, SKI CYNpOBOJXKyBalu Bce XX CT.,
mejarorika IbOro rmnepioay HaOyBae O3HaK pPe(IEKTUBHOCTI, 3aKJIaJar0ThCs
MiABAIMHUA JIJIs IUTICHOTO OCMUCJICHHSI OCBITHIX siBUIl. JIIOJWHOLIEHTpOBaHUI
KOHTEKCT PO3BHTKY HAyK, TPaHCHAIlIOHAJIbHI MPOIECH, PO3IIUPEHHS JIOKATbHUX
MEX, 30KpeMa Il BIUTMBOM CXIiJIHOA31aTChKUX KYIBTYD, N03HAYAIOTHCS Ha
OCBITHIM MOJEMIlll, UEHTPAJIbHUMH TMOHATTIMU B SKIM CTalOTh «UIHHOCTI»,
«Cy0’€KT — CyO0’€KTHMM 3B'SI30K», «(hacumiTaiisny, <«JIiajor KyJbTyp». 3 IbOrO
¢yHIaMeHTy y BIIHOCHO pI3HMM wyac 3pymiwia ycsi riao0aibHa meaarorika 3i
CIUTLHUMH TIpoOIeMaMu 1 6a30BUMHU ITIHHOCTSIMH.

Bix 1990-x pokiB I[IHHICHO-CTaBJIE€HHEBa TMpoOJieMaTHKa aKTHBHO
JOCHIKYETBCS B YKpaiHCBHKIA MEJaroriii, MpOJOBXKYIOYH CTAHOBUTH IIWPOKE
nosie urocodpcrkux MipkyBaHb. Ha cucremHo-miHHICHIM ocHOBI y 2004 p.
3’sBisieThesl «HarioHanmbHa TIporpaMa BUXOBAHHS JIITEH Ta yYHIBCBKOT MOJIOJIY,
mo 3a(iKCOBYE TIOHATTS «BUXOBAaHHS IIHHICHUX CTaBJICHb» Y HAYKOBOMY
negarorivHoMy  o0iry. AHal3 JDKepelbHOi 0a3u, 10 PO3KPHUBAE CYTHICTH
BHUXOBaHHsI, IIpoiiec OpMyBaHHS I[IHHICHUX CTaBJEHb Y IMIKOJSAPIB, J03BOJHMB HaM
JaTH BJacHE BU3HAYCHHS TOHATTIO, SKE MH IHTEPIPETYEMO SK JOTyYCHHS
IIKOJISIPIB 10 €MOIIMHO-IHTEJIEKTYaIbHOTO JIOCBIMY, B3a€EMOii, IO CIPHUSE
PO3BUTKY B yUHIB PO3YMIHHS 1 COPUUHSATTS I[IHHOCTEH, MOTUBYE CTaBUTHUCA IO
HUX 1 IIATHA BIIMOBITHO.

PexoHCTpyKIliT €BOJIOINIT OCBITHBOI TONMITHKH B KOHTEKCTI 3MICTY
MIKITFHOTO BUXOBAaHHS B HE3alleXKHINM YKpaiHi CBITYUTH MPO €TAIHUHA XapakTep
MOJICpHI3aIlii 3MICTy HIKUIBHOTO BUXOBAaHHS, MPO JOCSITHEHHS y pedopMyBaHHI

IIKUJIBHOI OCBITH 1 BUXOBaHHSI (CTBOPEHHSI 3aKOHOJABUOi 0a3u, MOIIYKH CTpaTerii



PO3BUTKY CHCTEMH OCBITM 1 BHUXOBAaHHS) 1 MPOTajuHU (103a KOHLEHTPALIEIO
BUXOBHHMX JUPEKTUB, BIICYTHS YiTKa CTpaTeriss HAI[IOHAIHLHOTO BUXOBAHHS SK
OJTHOTO 3 TMpPIOPUTETIB JAEpP>KABHOI MOJITUKH, MIHIMAJIBHUI B CEPEIHBOMY
TISTTBHICHUM MIAXiJ Y BUXOBaHHI IIKOJISIPIB, HESIKICHE BCeOIUHE BHUXOBaHHS
IIKOJIAPIB Ta 1H.).

3’sCyBaHHS TCOPETUYHHMX 3acajl, IPAKTUKH peajlizamii BHXOBaHHI B
nepeciyHnX 3akKiajax 3arajlbHOl CEepelHbOi OCBITH CIOHYKajlO /0 BUBYCHHS
CTaJIOro, BU3HAHOT'O CBITOM J0CBIAY ANoHii, 30kpema ii cucTeMH MIKUIBHOT OCBITH
1 BUXOBaHHS.

SnoHchkuil OCBiA, OE€3yMOBHO, € KOPUCHUM Juisi YKpaiHW Yy CBITII
oprasi3ailii HaCKpi3HOTO BHUXOBAaHHS, HAJIATOJKCHHS IMapTHEPCTBA MiXK IIKOJIOO,
O0aTbKkaMu 1 TPOMAJIOI0, CTBOPEHHSI YMOB JJIsl camopeari3alli y4HiB, TOKpaIleHHs
310pOB’130€peKyBaIbHOT TporpaMu. BUXoBaHHS 1IHHICHUX CTaBJICHb Y IIKOJISIPIB
B SINOHIT TOBHOIO MIPOIO BIAIOBIIA€ MOHSTTIO «IIKUJIBHE JKUTTS» Ha MPOTUBArY
MITYYHO-Ta00paTOpHOMY «IIporiecy». UiTka cTpaTerisi HallilOHAIbHOTO BUXOBAaHHS
B SAmnoHii, crama OCBITHS MOJITHKA, PIBHOMIpPHA 3a HAI[lOHAJIBHUM MacIITaboM
opraHizailisg 1 peamizaifisi IIKOJOK TapMOHIMHOTO BHUXOBAHHS, SKICHE KaJpoBe
3a0€3MeUeHHs] 3HAYHOIO0 MIPOI0 BIUTMBAIOTh HAa €(EKTUBHICTh IIKUIBHOI CUCTEMH,
PUBEPTAIOUH 1HTEPEC OCBITHBOI CITUIBHOTH 3 Yycbhoro cBiTy. IloBuanbHOIO
BUJIAETHCSI TOTOBHICTH SMOHCHKUX OCBITSAH /10 BUBUEHHS NMPOTPECUBHUX, HOBHX
IPaKTUK 1330BHI, aJlanTaIris ix mij noTpeOu HaIlioHAJIBHOI IIKOJIH.

IcTopiorpadis BUTOKIB 1 PO3BUTKY IIKUIBHOI OCBiTH B SmoHIi miaTBEepaMIa
BU3HAYAJIbHY pPOJIb, SIKy CHOpaBWia y il MojepHi3amii 1 iHTerpamii y CBITOBUH
KyabTypHU# npocTip [Joba Meiiazi. 3’acoBaHo, 110 3a BC1 YacH iCHYBaHHS IIKOJHU
(crapoi 1 HOBOI) MoOpajgbHE BHXOBaHHA Oyn0 T TpPagUIIHHUM CKJIQJHHKOM.
AHaNI3yeThCS e€TanmHa JHHAMIKa OCBITHIX IEPETBOPEHD Y pO3pi3i MKITLHOT OCBITH 1
BUXOBaHHS Bim Jpyroi mojoBuHUM XX CT. (Mepioa TMepeopieHTalii STMOHCHKOT
CUCTEMHU OCBITH Ha JEMOKpATH4HI I[IHHOCTI, 3/IICHEHHS OCBITHIX IMEPETBOPCHD
SAnoniero Ha caMocTiiHIA ocHOBI, 0e3 konTpomro CIIIA) mo 2019 p.;

PO3KpPHUBAKOTHCA 3aCan, HA SIK1 CIIMPAETBCA CyddaCHA IIKOJIA.



3’s1coBaHO, IO CyyacHa CHCTeMa LIKUILHOT OCBITH 1 BUXOBaHHS B SMOHII €
MPO30POI0 3 MOTJSAY TPAHCHSIT YCiX CKJIaJHUKIB BUXOBaHHS (3aKOHOJABYUH,
3MICTOBUM, METOAWYHUIN). 3MICT IIKUIBHOTO BHUXOBAHHS XapaKTEepU3yEThCS
CTaJI0I0, CHCTEMHO-I[IHHICHOIO, KOMIIETEHTHICHOIO OCHOBOIO. OcCOOJMBOCTIMH
peamizamii 3MiCTy MIKUIBHOIO BHUXOBaHHA B SmnoHii € ioro yHigikalis,
nudepeHIialis Ha pi3Hi piBHI LIKUIbHOT OCBITH, 000B’I3KOBUI Kypc «MopanbHOro
BUXOBAHHS .

[IpoananizoBaHo cepit0  MOIAPYYHHKIB 3  MOPAJIbHOIO  BHUXOBAHHS,
pexomengoBanux MEXT (MiHicTepcTBO OCBITH, KYJIBTYpHU, CIOPTY, HAYKH 1
TexHojorii  Smonii). KoHcTaTroBaHO HANMOBHEHICTh TEKCTIB  KHUTTEBHUMU
OpIEHTUPaMU (3aKOHOCITYXHSIHICTb, CHUIbHE 100pO, IKUIbHUNA NYyX 1 NaTpiOTU3M,
3IOPOB’SI30EPEKEHHSI, MPHUPOIO30EPEIKEHHS, IMOBara A0 JKUTTA, MiJAKPECICHHS
IIHHOCT1 TpaJuIlii, iCTOpIi 1 KyJIbTYpH CBO€I HaIlli, MoBara A0 IHIIUX HApPOJIB),
3aKJIaJICHUX Y YUHHOMY 3MICT1 IIKUTBHOTO BUXOBAaHHS.

BucBiT/IeHO NUISIXM BUXOBAHHS [IHHICHUX CTaBJIEHb Y SITTOHCHKUX HIKOJISIPIB,
CXapaKTepU30BaHO METOJM BUXOBAaHHS, NPUHOMH, (OPMHU BHXOBHOI POOOTH.
3’sicOBAaHO MEX1 KOHTPOJIIO  IIKOJW 3a YYHIBCHKOK 3alHATICTIO, (DYHKIIIIO
napTHEPCTBA IIKOJIA — OaThKU — rpoMaia.

3icTaBlIeHO CXeMy peaii3allii 3MICTy BHUXOBAHHS I[IHHICHUX CTaBJICHb Y
mKoysipiB B SAmoHii 1 YkpaiHi, M0 A03BOJUIO OKPECIUTH CIEHU(IKY SITOHCHKOT
METOAMKA BHUXOBAHHSA I[IHHICHMX CTaBJI€Hb Yy IIKOJISAPIB. Mnernes po
KOOPJMHAIIIIO YCi€l OCBITHBOI MISIBHOCTI 31 3MICTOM, HOTO EKCTPamoJIsIis
JI0JTATKOBO Ha TMO3AIIKUIBHY MISIIBHICTD, 10 € YaCTHHOIO (POPMANIbHOI MPOTpamH,
000B’s13K0BUH Kypc «MopallbHOTO BUXOBaHHSI» 3 1-ro mo 9-i kiacu, omopa Ha
VYHIBCBKY MOTHBAIlil0, TMpoMaraHjga 1 IMIUIEMEHTAIlli aKTUBHOI TPY/IOBOi
JISUTHHOCTI HA KOPUCTH MIKUTBHOI / MICIIEBOI TpOMAaH, YIPABIIHHS YYHIBCHKOIO
3aMHSTICTIO B MO3AMKUTHFHUN Yac (00O0B’SI3KOB1 KITyOM 71l TIIKOJISIPIB CEPETHBOI 1
CTapIoi IMIKOJH), YYHIBChKE HACTABHHIITBO CTApIINK — MOJOAMUN (senpai —
kohai), komOinamiss pizHUX (GopM 1 BUAIB pOOOTH 13 MIKOJISIPAMH, CTUMYITFOBAHHS

YYHIBCHKOTO CaMOPO3BUTKY. Benuke 3HaueHHs y CTBOpPEHHI  TBOPYOIO



CepelloBUIIAa MAa€ B3aEMOJIA IIKOJM 13 OaTbKaMu 1 TpOMajJol0,  Oprasizanis
npodopieHTaniiHOT podoTH (HAETHCS PO OKPEMY MPAKTUKY Ha POOOYHMX MICLSX,
po3yMiHHS pUHKY mpaili). OCTaHHS YMOXJIMBIIOE CaMOBHM3HAYEHHSI YYHIB 13
npodeciiiHuM IUIIAXOM B)KE€ Ha €Tarll cepeHbOol MKOIU. Jlo ICTOTHUX 1HBaplaHTIB
peainizaiii 3MICTy BUXOBaHHSI MOKHA 3apaxyBaTH: SIKICHY 370pOB’s130epexKyBaIbHY
nporpaMmy, BUCOKHMM CTYIIHb PECYpPCHOCTI IIKUIBHOTO BUXOBaHHSI, AiSUIbHICHHUI
MiAXiA 0 peanizaiii MpPeBEHTUBHOTO BUXOBAHHS, SIKICHE BCeOIYHE BHUXOBAHHSI
IIKOJISIPIB.

BuBueHHs mpakTuUK peaizaiii 3MICTy BHUXOBaHHS I[IHHICHUX CTaBJICHb,
30KpeMa MpoOJieM IIKOJSAPiB, JO3BOIUIO BUOKPEMHUTH MEPCTIEKTUBHI BEKTOPH JIJIsI
CTBOpEeHHS e(heKTUBHOI, peICKTUBHOT CHCTEMH BUXOBAHHS B 3aKJaJax 3arajabHOl
CEpelIHbOi OCBITH B YKpaiHi: yTBEp/UKEHHS YITKOI CTpaTerii BUXOBAaHHS, 3MICTY;
JISUTbHICHO-OpPIEHTOBaHA  OCBITa 1 BUXOBAaHHS;  SIKICHE  IMOKpAIEHHS
COLIIOKYJIBTYPHOTO TPOCTOPY INKOJNH, 3MIIIEHHS aKIeHTY Ha Y4YHIBCbKY
B3aEMOJIII0, KOJICKTUBHI (opMH pOOOTH; IJIEKaHHS KYJIbTYpU CIIBOpAIll MK
YUHSAMH, IIKOJIO0I0, 0aTbKaMH 1 TPOMaIOL0.

OOrpyHTOBaHO  MEPCHEKTUBM  BUKOPHUCTaHHS  SIMOHCBKOTO  JOCBINY
BUXOBaHHS I[IHHICHUX CTaBJICHb y HIKOJISIPiB B yMoBaX HoBO1 ykpaiHCHKOT IIKOJIH.

HaykoBa HOBHM3HA JUCEpTaIlifHOTO JOCIIKCHHS IOJSATaE B TOMY, IO Y
HBOMY 6nepuie Yy BITUYM3HSHIA TIEAAroriyHiii Haylll KOMIUICKCHO JIOCIHIIKEHO
npobJieMy opraHizailii 1 peasizallii 3MiCTy MKUTbHOTO BUXOBaHHS B SIMOHIT; yTOUHEHO
CYTHICTh TIOHSTTS «BUXOBaHHs IIIHHICHMX CTaBJICHBY»; Yy 3iCTaBJIEHHI BUKIAICHO
3acaJM MIKUTLHOI OCBITH 1 BUXOBaHHA B YKpaiHi 1 SAmnoHii, cxemy peamizaiii 3micTy
BUXOBAaHHS, BHUSBICHO CBOEPITHICTh SMOHCBKOI MOJENI BHXOBaHHS I[IHHICHHX
CTaBJICHb y IIKOJIAPIB, NMUIAXU pealtizallii 3MICTy BUXOBAHHS IIKOJSPIB, OKPECICHO
pEeKOMeHfalii 00 TBOPYOTO 3aCTOCYBAaHHS JIOCBIAY BHXOBAaHHS SIMOHCHKUX
MIKOJISIPIB B YKPATHCHKUX 3aKjaax 3arajibHoi cepemHboi ocBiTH. [lomambimoro
PO3BUTKY HaOyJIO MOJIOKEHHS 00 MIKUTFHOTO BUXOBAHHS B SIMOHII SIK CHCTEMHU; J10

HAyKOBOTO O0Iry yBEJEHO aBTEHTHYHI Ta HOBI aHTJIOMOBHI HAYKOBI JpKepena, siKi



PO3KpHUBAIOTh CrelU(iKy BUXOBaHHS, COIIAIbHO-TIEIArOriuHl MpoOIeMu STTOHCHKUX
IIKOJISIPIB.

IIpakTHyHe 3HA4YeHHH [uUcepTaliiiHOI POOOTH TMOJSIrae y BUCBITIEHHI
MOJIOKEHb 1 C(OpPMYJIbOBAaHMX Ha iX OCHOBI BHMCHOBKIB, SKI MOXYTb OyTH
JOJTATKOBUMH 1 aKTyaJIbHUMHU JUIsl TUCEPTALi 31 CX0XKOI0 TeMaTuKow. Martepiaiu
JOCIIPKEHHSI MOXYThb BHUKOPUCTOBYBAaTHUCh BYMTENIIMM B 3aKJIaJlax 3arajbHOl
CEpeIHbOi OCBITHM 3 METOI MOKpAIEHHsS OpraHi3alii BHXOBaHHS, CTBOPEHHS
NO3UTUBHOTO IIKUIBHOTO KiIiMaTy 1 e(QEeKTMBHUX YMOB JJisi camopeasi3aiii
HIKOJIAPIB, HAJIarOJI)KEHHS MapTHEPCTBA MUK IIKOJIOK0, OaTbKamMH 1 TpoMajiolo;
MaTepialid JOCHIJKEHHS MOXYTh OYTH KOPUCHUMHU Yy MIATOTOBLI JIEKIIH 3
nopiBHsUIbHOI nefaroriku y 3BO, Ha 3acimaHHsIX METOIMYHUX 00’ €IHaHb, Kypcax
M1BUILCHHS KBaTiiKaIii BAMTEIIB TOIIIO.

KarouoBi cjoBa: I[IHHICHI CTaBJICHHS, BHXOBaHHS I[IHHICHUX CTaBJICHD,
HMIKITbHA OCBiTa B SIMOHI, 3MICT BHUXOBaHHS, MOpaJibHE BHUXOBaHHA, 3aKJaau

3arajibHOi cepeTHbOT OCBITH.
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ABSTRACT

Holos H. A. Value based schooling in Japan (the middle of 20™ century —
the beginning of 21°*" century). — Manuscript.

Thesis for a Doctor of Philosophy Degree in Pedagogical Studies. Speciality
011 - Pedagogical and Educational Sciences. lvan Zyazyun Institute off
Pedagogical and Adult Education of the Natioinal Academy of Educational
Sciences of Ukraine, Kyiv, 2021.

The dissertation covers the issue of moral education in contemporary
schools in Japan. Both theoretical basis and practical approaches are examined.
Moral education in Japanese school is seen as similar to the practice provided in
Ukrainian schools. In both education systems it is considered inseparable from
training and learning. Varied teaching approaches, learning resources, students’
activities in and out of school found in typical state Japanese schools have much in
common with practices provided by the top-scoring or private Ukrainian schools.
Taking into consideration the significance of ensuring educational equity, this
research explores the context that raises Japanese state schools to a successful level
with a focus on school approaches to moral education, social, emotional and
physical well-being of students that might be implemented into Ukrainian
schooling.

The first chapter «Theoretical basis of value based schooling in Ukraine»
traces the genesis of value theory in pedagogics, examines relevant publications
and practices of value education in Ukrainian schools. In addition, the origin of
the «valuable attitude» concept used in Ukrainian pedagogics, as well as «National
program on schoolchildren and youth value educationy is clarified.

It was found that the issue of values and attitudes was launched in the end
of XIX century by the European philosophers who comprehended the common
ground of values — i.e. culture (H. Lotze, W. Windelband, H. Rickert, M. Scheler,
N. Hartmann). Following philosophy, value theory soon penetrates psychological
(J. Dewey, G. Allport, R. Rogers, O. Lazursky, V. Miasyschev), sociological (M.

Rockeach, H. Hofstede, E. Hall, I. Kon), culturological, and cross cultural fields



(E. Fromm, M. Kahan, R. Benedict, M. Mead, P. Ariers). Psychology made it clear
that values are reflected in human evaluation (likes/dislikes). Feelings, behavior
and knowledge are essential constituents of attitudes. A significant contribution to
pedagogical knowledge on attitudes was made by V. Myasishchev (known for his
«ensemble of attitudes» concept). The scholar proved his hypothesis on
interdependence between attitudes quality and quality of interaction. In terms of
education he suggested that a teacher shows a range of attitudes to student
(demanding, indulgent, friendly, hostile, fair or biased) causing him / her to
respond accordingly (with respect, love, fear, hostility, distrust, and openness). The
psychologist also noticed a changing nature of attitudes (can be strengthened,
hidden, destroyed or reorganized) having demonstrated that they could be
cultivated.

In sociological, cross-cultural researches values-and-attitudes problem was
reflected in the context of culture uniqueness. It was found that the appeal to values
allows to understand the meaningful side of life either of an individual, or a culture
in general.

Value, human-centered context of sciences from the second half of the XX
century determined the new course of world education science development.
«Humanizationy», «interpersonal skills», «attitudes», and «values» were defined as
the key concepts. Since the 1990-s, education systems worldwide have moved to
this fundamental principle. The understanding of value education as a fragmental
process, as something that is inferior to training was shifted by its holistic vision,
understanding the equal significance of character / moral / value development
along with students' learning achievements.

In Ukraine open discussion on humanistic, values-based pedagogics became
possible since the 1990s. Before that time, Western philosophy of values was
censored by communist ideology. With the first researches on this subject,
Ukrainian scholars appeal to the issue of education, which corresponds to the
Ukrainian character. Consequently, the urgency of education content revising was

actualized (M. Stelmakhovych, O. Kononenko, O. Sukhomlynska, O. Vyshnevsky,



P. Scherban). Among the first Ukrainian scholars who dwelt on the issue of value
education contents from the standpoint of system approach was O. Vyshnevsky.
After his «The Code of Values of Modern Ukrainian Education and
Development», a number of similar programs appeared. Among them one should
mention «The National Program on value education in Ukraine» and based on it
«Basic Guidelines for the Value Education in Grades 1 — 11». Their appearance
consolidated in Ukrainian pedagogical thesaurus the concept of «valuable attitudes
cultivation», which has remained valid in the last decade dissertations. Value
education has become understood as a system of desirable characteristics, values,
norms, attitudes etc. that school aspires to equips students with.

The first chapter also analyzes the Ukrainian legislative documents,
governing state school activities, and value education contents transformation since
1991, revealing the surplus of agenda. It was concluded that instability in
economics and politics significantly influenced the direction and duration of
launched education reforms resulting in their blurriness.

Despite «The National Program» emphasizes the need to apply a value
system approach, the analysis of dissertations within the period 2010 — 2016
suggests the tendency to cover the problems of value education at schools by
aspect, yet not as a system. The mentioned apparently contradicts the logic of
education as a holistic process.

The school value education observation since 2016 allowed confirming
some positive shifts launched by current «New Ukrainian School» reform
(curriculum and books revision, school infrastructure modernization, students’
involvement into prosocial activities). At the same time, among barriers that block
modernization of Ukraine schooling there is: predominance of informative nature
of activities, minor status of nonacademic disciplines; consideration of value
education as a private family issue, its poor resourcefulness, and unclear program
contents (despite a number of agendas on value education at school).

The urgency to establish cohesive, responsible school communities on the

one hand, and revealed contradictions on the other, actualize the comparative



analysis in this field. Japanese education system is world known for its excellence
in holistic schooling, and this attracts a particular attention.

The second chapter «Value based schooling in the light of Japanese
national character» outlines the history of school education since the Meiji era,
reveals moral education status before and after the WW II, studies the contents
and the practice of moral education implementation in contemporary schools.

It was found that Japanese education was remodelled in the Meiji period
(1868 — 1912) after Western school systems. Every child regardless of status or sex
was required to attend school. In 1900 four-year compulsory education was made
free of charge. In eight years its duration was extended from four years to six;
textbooks became standardized. All this laid the foundation for successful
education system modernization in the following years.

From the beginning of the Meiji reforms until the 1880s, moral education at
school was taught relying on Eastern morality and Western ideal of a «worthy
man». The texts in moral education books were borrowed from English and
American books on moral education. Students learned instructive stories about the
lives of prominent personalities such as Confucius, S. Taishi, Kindziro, B.
Franklin, Socrates and others. Following the political climate change in the next
decade, the pro-Western ideal was abolished. Much influence was due to the
Imperial Rescript on Education (1890) — literally a national program on society
modernization. Before the World War Il moral education was characterized by
ultranationalism.

After the World War 11, Japanese education system was reshaped according
to American «patterny. Japanese schools were reinforced to operate on democratic
secular values. In 1958 regarding the Japanese cultural peculiarity, refined from
nationalistic ideology, the course of moral education (dotoku — the path of virtues)
was returned into curriculum. In 1966 Central Council for Education published the
«Image of ldeal Japanese». «Fundamental Law on Education», «The School

Education Lawy, the «Course of Study», Japanese ideal (the contents of moral



education) became a sustainable framework for wvalue based schooling
implementation.

Reconstruction of education policy in Japan since the World War |l
demonstrates that schooling in Japan is being monitored by the state as a factor of
social stability. The third wave of education reforms (1965 — 1974) was remarkable
due to moral education contents adoption, which remains valid to this day.

The second chapter analyzes the contents of moral education, textbooks,
methods and teaching approaches used in contemporary Japanese schools. The role
of special activities (tokkatsu) — the system of well-rounded education is clarified.
It was found, that Japanese school stresses on a positive school environment
encouraging students to make efforts and interact. Difficulties in learning are
considered by Japanese teachers as an essential experience for every student’s
personal growth. It was found that in Japanese schooling there is no differentiation
regarding talents or abilities. In high schools self-reflection and self-development
in students are highlighted. It is concluded that school-parents—community
communication in Japanese school, quality of well-rounded education sufficiently
contributes to common values shaping.

The third chapter «Comparative analysis of value / moral education
realization in Japan and Ukraine» analyzes the parallels and peculiarities in value
based schooling in Japan and Ukraine; outlines the problems of new generation as
a lacmus of humanization in both education systems; provides with
recommendations on Japanese school experience application in Ukrainian
schooling.

Comparative analysis showed a number of common elements in school
education in Japan and Ukraine: relatively centralized schools, both systems are
governed by national legislation and international human rights norms; both
pursue a regional integration policy. In both countries holistic, value, and
competence-based approaches are fundamental orientations for schools to work on.

It was found that the peculiarity of the Japanese schooling consists of

sustainability of school system; urgency of moral dimension in the school



activities; moral education taught as a core course; focus is made on students' self-
managementl skills, socio-emotional development, collaboration in various
activities and learning environments, school-home-community effective
communication. Qualitative invariants in Japanese value based schooling also refer
to students’ health program, extracurricular activities which is an integral part of
curriculum in junior and high schools; school health and environment protection
programs.

A study of students’ well-being issues indicates that both societies face
similar problems (emotional, physical and social well-being of students) which
differ in scale and the ways these problems are solved.

Our study summarizes that the case of Japan holistic schooling is very close
to new practice-based vector of the school life management in Ukraine, launched
by the «New Ukrainian School» reform. Varied teaching approaches, learning
resources, students’ activities in and out of school found in typical Japanese
schools have much in common with practices applied in top scoring, private
Ukrainian schools. Japanese experience would be useful for Ukrainian schooling in
the context of rigid framework of value education arrangement (regulatory,
contents, didactic and methodical). It is also desirable to borrow a mechanism of
student’s engagement, and the ways schools interact with parents and community.

The conclusions drawn will be additional and relevant to the dissertations in
the similar field.
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